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( Moderation Visit                            ( Moderation Meeting        (please tick)
	Setting Name


	

	Date & Time of Visit / Meeting


	


	
	Name
	Present

(

	FS1 Practitioner(s) 


	
	

	FS2 Practitioner(s) 


	
	

	Year 1 Practitioner(s) 


	
	

	Name & setting of other practitioner(s) involved in moderation meeting 
	
	

	EYFS Leader


	
	

	Assessment Leader


	
	

	Headteacher / Manager


	
	


Enclosed completed prior to summer term visit / meeting (please tick):

( Setting’s Review of Observation, Assessment and Moderation Processes 

( Setting’s Data Confidence and Use                                           

Setting’s Review of Observation, Assessment and Moderation Processes

	Assessment procedures used in the setting

	1. How does your early years setting assess and how are the assessments used?

For example, practitioners:

· Make systematic observations (predominantly during child-initiated experiences) and assessments of each child’s achievements, interests and learning styles

· Use these observations and assessments to identify learning priorities and plan relevant and motivating learning experiences for each child, in relation to the EYFS Framework (as opposed to the EYFS Profile)

· Match the observations to expectations of the early learning goals

Next Steps for Continuous Improvement:


	2. How is the progress (Development Matters) and attainment (EYFS profile) of children tracked? 

For example, practitioners use:

· Ealing’s EYFS Tracking / EYFS Profile Gap Analysis Tools
· EYFS e-Profile, Classroom Monitor, Essex Target Tracker, etc. 
Next Steps for Continuous Improvement:


	3. Who is involved in contributing to the range of perspectives of the children? How is this achieved?
For example, in the assessment process, what account is taken for the information provided by:

· Parents, and how are they involved in communicating their insights and wealth of knowledge about their children? What opportunities are there for parents to communicate in their home language(s)?

· Other EYFS practitioners, and how are they involved?

· Other members of the setting community (e.g. school meal supervisors, office staff, etc.), and how are they involved?

· Practitioners from other settings that the child also attends (e.g. breakfast club, after-school club, childminder, etc), and how are they involved?

· All other adults who interact with the child, and how are they involved?

Next Steps for Continuous Improvement:



	4. How are children involved in the assessment process? 

For example:

· Learning conferences with children

· Discussions with children about their representations made

· Sharing observations with children and talking to them about their significant achievements and next steps

· What opportunities are there for children to communicate and / or be assessed using their preferred mode of communication e.g. child’s home language (other than for CLL scale points 4-9), Picture Exchange Communication System (PECS), Makaton?
Next Steps for Continuous Improvement:



	Internal Moderation / Agreement trialling


	5. What internal moderation takes place to gain consistency of EYFSP judgements within the setting? 
· Who is involved? 

· How often? 

· What documents are used? (E.g. EYFSP Handbook (NAA), Ealing EYFSP Moderation Prompts, etc)

· What links are made with local feeder or receiver settings, to support transition and moderation between other settings?
Next Steps for Continuous Improvement:



	External Moderation / Agreement trialling


	6. Have practitioners attended this academic year’s termly EYFSP moderation meetings, to gain consistency of EYFSP judgements between other settings?

· Which practitioners attended? E.g. FS1, FS2, year 1, etc

Next Steps for Continuous Improvement:



	Support for Practitioners 


	7. Have practitioners attended this academic year’s EYFSP moderation workshops in the Autumn and Spring terms, to receive support in embedding the principles of the EYFSP? 

· Which practitioners attended? E.g. FS1, FS2, year 1, etc

· What issues raised during the workshops impacted on your setting’s current practice?

· Are there any specific issues raised in the workshops that still need to be addressed? 

Next Steps for Continuous Improvement: 




Setting’s Data Confidence and Use

Prior to the moderation visits / meetings, please review your setting’s data confidence & use, alongside FS1, FS2 and year 1 colleagues.  Practitioners will be encouraged to engage in professional dialogue with moderator(s) regarding this, during moderation visits / meetings.

The local authority is required to report against data confidence and use, annually, to the QCDA.

Please ensure that each of the boxes in both columns, that apply to your setting, are ticked 

	Secure: EYFSP data is likely to be reliable and accurate. 


This may be characterised by some or all of the following:
	Insecure: EYFSP data is likely to be unreliable and

     inaccurate. 
                 This may be characterised by some or all of 
     the following:

	· Effective implementation of the EYFS

· Effective use of assessments to support   practice, provision and next steps in learning

· EYFSP judgements based on:

· At least 80% of child-initiated &    

· no more than 20% adult-led / adult- 

         initiated contexts

· EYFSP judgements based on a range of evidence

· EYFSP judgements informed by a range of contributors

· Attendance of ‘new to EYFS’ and year 1 practitioners at EYFSP training

· Regular cross-phase internal moderation established (FS1, FS2, Yr1)

· EYFSP judgements in line with exemplified standards during external moderation visits

· Attendance at termly moderation meetings

· Attendance at termly moderation workshops

· EYFSP data accurately reflects attainment outcomes of current cohort of children

· EYFSP data is quality assured before submission to the local authority

· Effective use of EYFSP data to support year 1 teachers in planning an effective, responsive and appropriate curriculum

· Effective understanding and analysis of EYFSP data at Senior Management level
	· Ineffective implementation of the EYFS

· Assessments not used to support practice, provision and next steps in learning

· EYFSP judgements based on:

· Less than 80% of child-initiated contexts

· EYFSP judgements based on a limited range of evidence 

· EYFSP judgements informed by a limited range of contributors

· Non-attendance of ‘new  to EYFS’ and year 1 practitioners at EYFSP training

· Regular cross-phase internal moderation to be established
· Some EYFSP judgements not in line with exemplified standards during external moderation visits
· Non-attendance at termly moderation meetings

· Non-attendance at termly moderation workshops 

· Anomalies in EYFSP data attainment outcomes

· Quality assurance of data to be established

· Limited use of EYFSP data in year 1

· Lack of understanding and analysis of EYFSP data at Senior Management level

	· Secure Overall Confidence Level 
	· Insecure Overall Confidence Level

	Name of Setting:

	Name of Headteacher / Manager:                                     Signed:                                       Dated:


Please return by Thursday 30th June 2011 to:

Early Years Administrator, EY Advisory Team, Perceval House, 2nd Fl SE, 14-16 Uxbridge Rd, W5 2HL

Record of Changes to Practitioners’ Recorded Judgements
FS2 Class Name 


​​​​​​​​​





     (Class one)

	Child A (working towards the ELGs – total scale score of 1-3)

	      = = scale point awarded             = scale point unawarded             = no change

Personal, Social and Emotional Development
Scale Points

Reason for change
(A-C below)
1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development
Emotional Development
Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)




	Child B (working within the ELGs – total scale score of 4-8)

	      = = scale point awarded                = scale point unawarded             = no change

Personal, Social and Emotional Development

Scale Points

Reason for change

(A-C below)

1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development
Emotional Development
Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)



	Child C (working beyond the ELGs – total scale score of 9)

	      = = scale point awarded                = scale point unawarded             = no change

Personal, Social and Emotional Development

Scale Points

Reason for change

(A-C below)

1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development
Emotional Development
Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)




	Accuracy and reliability: 

Judgements based on predominantly child-initiated contexts, range of evidence & contributors

	      
      A1 Evidence from observation from a range of 

     child-initiated experiences in a range of contexts e.g.


- practitioners’ knowledge of child

      - anecdotal incidents / significant moments

      - post-it notes


- annotated photographs


- planned observations 


- comments in EYFS profiles


- Children’s unaided / independent representations

A2 Evidence matches the whole scale point / descriptors


	    B  At least 80% child-initiated & no more than   

     

20% adult-initiated contexts

    C
Information from a range of contributors, 

    
including the child, other adults and 
parents  


FS2 Class Name 


​​​​​​​​​





     (Class two)

	Child A (working towards the ELGs – total scale score of 1-3)

	      = = scale point awarded             = scale point unawarded             = no change

Personal, Social and Emotional Development

Scale Points

Reason for change

(A-C below)

1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development

Emotional Development

Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)




	Child B (working within the ELGs – total scale score of 4-8)

	      = = scale point awarded                = scale point unawarded             = no change

Personal, Social and Emotional Development

Scale Points

Reason for change

(A-C below)

1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development

Emotional Development

Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)




	Child C (working beyond the ELGs – total scale score of 9)

	      = = scale point awarded                = scale point unawarded             = no change

Personal, Social and Emotional Development

Scale Points

Reason for change

(A-C below)

1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development

Emotional Development

Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)




	Accuracy and reliability: 

Judgements based on predominantly child-initiated contexts, range of evidence & contributors

	      
      A1 Evidence from observation from a range of 

     child-initiated experiences in a range of contexts e.g.


- practitioners’ knowledge of child

      - anecdotal incidents / significant moments

      - post-it notes


- annotated photographs


- planned observations 


- comments in EYFS profiles


- Children’s unaided / independent representations

A2 Evidence matches the whole scale point / descriptors


	    B  At least 80% child-initiated & no more than   

     

20% adult-initiated contexts

    C
Information from a range of contributors, 

    
including the child, other adults and 
parents  


FS2 Class Name 


​​​​​​​​​





     (Class three)

	Child A (working towards the ELGs – total scale score of 1-3)

	      = = scale point awarded             = scale point unawarded             = no change

Personal, Social and Emotional Development

Scale Points

Reason for change

(A-C below)

1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development

Emotional Development

Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)




	Child B (working within the ELGs – total scale score of 4-8)

	      = = scale point awarded                = scale point unawarded             = no change

Personal, Social and Emotional Development

Scale Points

Reason for change

(A-C below)

1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development

Emotional Development

Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)




	Child C (working beyond the ELGs – total scale score of 9)

	      = = scale point awarded                = scale point unawarded             = no change

Personal, Social and Emotional Development

Scale Points

Reason for change

(A-C below)

1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development

Emotional Development

Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)




	Accuracy and reliability: 

Judgements based on predominantly child-initiated contexts, range of evidence & contributors

	      
      A1 Evidence from observation from a range of 

     child-initiated experiences in a range of contexts e.g.


- practitioners’ knowledge of child

      - anecdotal incidents / significant moments

      - post-it notes


- annotated photographs


- planned observations 


- comments in EYFS profiles


- Children’s unaided / independent representations

A2 Evidence matches the whole scale point / descriptors


	    B  At least 80% child-initiated & no more than   

     

20% adult-initiated contexts

    C
Information from a range of contributors, 

    
including the child, other adults and 
parents  


FS2 Class Name 


​​​​​​​​​





     (Class four)

	Child A (working towards the ELGs – total scale score of 1-3)

	      = = scale point awarded             = scale point unawarded             = no change

Personal, Social and Emotional Development

Scale Points

Reason for change

(A-C below)

1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development

Emotional Development

Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)




	Child B (working within the ELGs – total scale score of 4-8)

	      = = scale point awarded                = scale point unawarded             = no change

Personal, Social and Emotional Development

Scale Points

Reason for change

(A-C  below)

1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development

Emotional Development

Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)




	Child C (working beyond the ELGs – total scale score of 9)

	      = = scale point awarded                = scale point unawarded             = no change

Personal, Social and Emotional Development

Scale Points

Reason for change

(A-C below)

1

2

3

4

5

6

7

8

9

Dispositions and Attitudes
Social Development

Emotional Development

Physical Development

Descriptive reason for change (or alternatively use the alphabetic key to record reasons)




	Accuracy and reliability: 

Judgements based on predominantly child-initiated contexts, range of evidence & contributors

	      
      A1 Evidence from observation from a range of child-


initiated experiences in a range of contexts e.g.


- practitioners’ knowledge of child

      - anecdotal incidents / significant moments

      - post-it notes


- annotated photographs


- planned observations 


- comments in EYFS profiles


- Children’s unaided / independent representations

A2 Evidence matches the whole scale point / descriptors

	    B  At least 80% child-initiated & no more than   

     

20% adult-initiated contexts

    C
Information from a range of contributors, 

    
including the child, other adults and 
parents  


Key Strengths and Possible Action Points for the Setting
	Key Strengths

	

	Possible action points for the setting’s continuous improvement:
	Possible Review Dates:

	Please tick as appropriate: 

· Ensure the EYFS Profile Handbook (NAA) and the Ealing EYFSP Moderation Prompts are used / referred to during internal moderation meetings and when finalising judgements 

· Ensure all EYFSP principles are embedded for accuracy and reliability of judgements (e.g. based on predominantly child-initiated contexts, a range of evidence and a range of contributors, etc.) - please specify below
· Further develop opportunities to involve children in the their assessment by encouraging them to talk about and review their own learning

· Further develop internal EYFSP moderation processes within setting - please specify below
· Develop links with local feeder / receiver settings to establish joint moderation (& support transition)

· Further develop and plan for specific / target groups of children – e.g. by ethnicity, gender, SEN, EAL, more able…
· Develop further the indoor-outdoor learning environment to ensure it enables children to demonstrate and apply their knowledge, skills and understanding consistently and independently in a range of child initiated contexts
· Arrange follow-up meeting between Headteacher / Manager, EYFS Leader, Assessment Leader and EYFS and Year 1 Practitioners to discuss outcomes of EYFSP moderation
Other:


	


Exemplified Standards and Statutory Requirements
The following, which is to be completed in the summer term, is to support the moderator’s compliance of the statutory requirements to confirm whether the EYFS profile assessment is being carried out in accordance with requirements (Assessment and Reporting Arrangements 2010, QCDA, p17-18):  

1. EYFS profile assessment judgements are consistent with nationally agreed exemplification (within the EYFSP Handbook, NAA, 2008):



( 
All 
( 
Vast majority
( 
Most 
( 
Working towards 

               
(no changes)
       
(1-4 changes) 
    
(5-8 changes)  
      
(9+ changes)
2. The attainment of individual scale points is a reliable, accurate and secure process, as judgements are based on predominantly child-initiated contexts, a range of evidence and a range of contributors:


( 
All 
( 
Vast majority
( 
Most 
( 
Working towards 

               
(all 3 aspects)      

(nearly all 3 aspects)
    
(2 aspects)
      
(1 or fewer aspects)  
Recommendations 

This academic year:


( Reconsider the EYFSP assessments as advised by the moderator(s)  
Next academic year:
   
( Practitioners to attend / continue to attend termly EYFSP moderation workshops (support)  

   
( Practitioners to attend / continue to attend termly EYFSP moderation meeting (consistency 



     of judgements)  

   
( Practitioners to attend / continue to attend EYFSP training 

     
( Setting may receive EYFSP moderation visits 

NB:
The moderation process is a supportive one, designed to develop practitioners’ confidence in their 

approaches to assessment and their understanding of the EYFS Profile.  This information will not 


be shared with the Qualifications and Curriculum Development Agency (QCDA).

Headteacher’s signature_________________________________________
Date ​​​​​​​​​​​​​​​​​​​​__________

EYFS Leader’s signature________________________________________ 
Date ​​​____​​​​​​​______

Assessment Leader’s signature___________________________________ 
Date __________

Practitioners’ signatures_________________________________________ Date ​​​​​​​​​​​​​​​​​​​__________

Moderators’ signatures__________________________________________ Date ​​​​​​​​​​​​​​​​​​​__________
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