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Following discussion with a couple of schools, along with additional information from the Primary Strategy we felt a bit more information is required for the purposes of using the tracking sheets.

You should enter children’s names into the relevant box when they begin to work within that phase. (ie their work demonstrates an understanding of some of the knowledge and understanding within that phase)
For summative assessment purposes such as reporting or completing the Foundation Stage Profile, you should ensure that the phase descriptor is the best fit for the child’s current level of achievement. The child should be using their phonic knowledge and skills independently and consistently.

This advice still holds, and has to be a matter of professional judgement, rather than a simple tick list. It should be made on the basis of the teacher/practitioner’s cumulative observations of what the child consistently knows and can do. For the majority of children, assessments can be made over time during the ‘revisit and review’ and ‘practise’ parts of the daily discrete phonics sessions, with observations noted by teachers, practitioners and other adults who support the children. Only rarely should it be necessary to check individual children’s progress (for example, a newly arrived child who is not confident to join in, or a child with a specific difficulty) and in these cases suitable activities and games can be organised for a small group. Teachers and practitioners will also have in mind the extent to which children can apply their phonic knowledge and skills in other contexts, for example during independent writing or guided reading.
Additional information for the first three phases only is included here, as this was where the issues seemed to be.

Phase 1
The main purpose of Phase 1 is to promote children’s speaking and listening skills in order to prepare the ground for effective phonics teaching to begin in Phase 2. Phase 1 begins very early when young babies learn to distinguish and respond to intonations and the sounds of different voices, and it continues well beyond the introduction of Phase 2.

If a child is beginning to explore and experiment with sounds 

If they show an awareness of rhyme and alliteration, ie, clap along to music or songs, dance to music 

Phase 2

· Children are working within this phase as soon as they demonstrate knowledge of some phonemes and know that graphemes represent sounds.

· Orally blend and segment CVC words. 

· To blend and segment VC words using magnetic letters i.e. if am on up. 

· Begin to learn to read some high frequency “tricky” words ie, the, go, to, no
Some children will not have fully grasped CVC blending and segmentation but may know all the Phase 2 letters. CVC blending and segmenting continues throughout Phase 3 so children can progress to the next stage even if they have not mastered this.

Phase 3i

Children can give the sound and find the grapheme for most of the phase two graphemes taught.

Children can read and spell cvc words using phase two phonemes and short vowels, this does not need to be written, it can be using magnetic/wooden letters etc.

Phase 3ii

Children can give the sound and find the grapheme for all or most of the phase two and phase three graphemes taught.

Children are able to write and read CVC words using a wider range of phonemes from sets 1-7 and the 4 consonant diagraphs, ie peg, huff, book, shop, card
Phase 3iii

Children can give the sound and find the grapheme for all or most of the phase two and phase three graphemes taught.

Children now know the phonemes from sets 1-7 the 4 consonant diagraphs and some long vowel phonemes,

Demonstrating this knowledge through reading and writing CVC words making phonemically plausible attempts.

The ultimate goal is that, by the end of the reception year, children should be equipped with the phonic skills, knowledge and confidence to:

· Use phonics as the first strategy for word recognition, blending phonemes all through the word to read it.

· Tackle any word in writing, and in doing so, make a phonemically plausible attempt.

· Understand that blending and segmenting are reversible processes.

Practitioners should be sensitive to the fact that although they will undoubtedly be working with children on developing their handwriting, this is not what is being assessed in spelling: it is children’s knowledge of which graphemes to use and their ability to compose words. For any children for whom handwriting is a barrier, it is perfectly acceptable for them to use plastic, magnetic or wooden letters to ‘spell’ words when assessing segmenting for spelling.









