Indicators of good practice: phonic work                                                                                                                          

	· Teachers, practitioners and headteachers  have high expectations of children and understand  the developmental stages in children’s communicative and phonological development and their acquisition of phonic knowledge and skills 

      (summarised in ‘Progression in Phonics’ and “Playing with Sounds” as a series of steps)

· Teachers, practitioners and headteachers understand the critical importance of the rapid acquisition of phonic knowledge and skills in the children’s early development as confident, independent readers and writers

· Teachers and practitioners make frequent and regular ongoing assessment of children’s phonic knowledge and skills and track progress to ensure all groups are making expected progress

· The phonics programme in use in the school enables sufficient and appropriate progress to be made by all children and, for those in Reception,  sits appropriately alongside the Curriculum Guidance . Teachers and practitioners use the programme as designed, and do not pick and mix from a number of programmes 

· Daily discrete phonics is systematic, rigorous, planned for and taught in interactive, stimulating and multi-sensory ways that engage all learners and moves their learning on at a good pace. 

· Teachers and practitioners have thorough knowledge of what children know and can do and differentiate questioning  accordingly in whole class and group activities

· Teachers and practitioners regularly demonstrate the application of phonic skills and knowledge in shared reading and shared writing sessions, as well as across all areas of learning so that children understand how to make use of their learning across the curriculum.

· Teachers and practitioners regularly prompt and encourage children to use their growing phonic skills and knowledge in guided reading sessions and in guided and independent writing. Adults exploit opportunities to support the development of phonic knowledge and skills through provision of a high quality learning environment and children’s freely chosen activities
· Teachers and practitioners make use of trained additional adults to run parallel or additional phonics sessions, adapted accordingly, to accelerate the progress of those children at risk of falling behind or needing more experience.


